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Management of Instructional Time

Matrix of Data Sources - 2

TPAI-Revised

Observation |ssues

Documentation
Sour ces

Typical Questionsfor

Conferences

1.1 Teacher hasmaterials, supplies, and
equipment ready at the start of the
lesson or instructional activity.

1.2 Teacher getsthe class started quickly.

1.3 Teacher usesavailabletimefor
learning and keeps students on task.

11

1.2

13

Arematerialsat hand and ordered in away that takes
minimum timeto usein presentation or to distribute to
students? Are sufficient copiesavailable?

Administrative time includes checking roll, collecting
money, passing out papers, forming groups, etc. Academic
learning timeiswhen students are actually engaged in
learning. Isadministrativetimeheldtoaminimumandis
academic learning time maximized? Istimelostin
transitions during and between lessons held to aminimum?

The moretime students are appropriately engaged in atask
the more they learn, so maximizing time on task is
important. Working on tasksthat are too difficult for
studentsto achieve or working on tasksthat students
already have mastered is not productive. Soteaching at the
appropriatelevel of difficulty, and differentiating to teach
at the appropriate level of each student isextremely
important. The observer should not assume studentsbeing
engaged is necessarily hightime ontask unlessitisat the
appropriate level of difficulty. Look for academic
engagement on challenging, yet achievabletask. Doesthe
teacher begin by getting the attention of the studentsto
whom he/sheisteaching? Do all students stay on task
during whol e class activities and when working in groups?

11

12

13

Copiesof student
materials, teaching
materialsused during the
|esson and observer
documentation.

L esson plan, observer
documentation.

Review lesson plan to
determine anticipated
flow of the lesson, use
of time, and any
planned
accommodations for
students at different
levels of instruction.

Observer documentation.

11

1.2

13.

Wastoday typical of your
normal useof supplies,
materials, and equipment?
What techniques do you use
to save administrativetime?

How do you get your students
started at the beginning of
each period?How do you
maketransitionsbetween
activities/subjects?

What did you do to maximize
academic learning time?
How did you accommodate
for the different levelsin the
class?




M anagement of Student Behavior

Matrix of Data Sources - 3

21

2.2

2.3

24

TPAI-REVISED Observation |ssues Documentation Typical Questionsfor
Sour ces Conferences
2.1 Printed rulesand 2.1 Howdoyouhandle

Teacher hasestablished aset of rules
and proceduresthat govern the
handling of routine administrative
matters.

Teacher hasestablished aset of rules
and proceduresthat govern student
verbal participation andtalk during
different types of activities—whole
classinstruction, small group
instruction, etc.

Teacher hasestablished aset of rules
and proceduresthat govern student
movement in the classroom during
different types of instructional
activities.

Teacher frequently monitorsthe
behavior of all studentsduring
whole-class, small group, and
seatwork activitiesand during
transitions.

2.1 Isthere evidencethat the teacher has taught administrative
rulesand procedures to the students? Do students know
how to compl ete routine administrative tasks without
instructions, i.e. pass out papers, form groups, turninwork,
make-up work, know what to do when they have finished
work?

2.2 Isthere evidencethat the teacher has taught a set of rules
and proceduresfor verbal participation to the students? Is
there aconsistent routine for student verbal participation
and do studentsfollow the routine? Doesthe teacher notify
the students when he/she desiresthe verbal participation
routineto change? Isverbal participationin small groups
productive?

2.3 Isthere evidence that the teacher hastaught aset of rules
and procedures for student movement within the
classroom? During instructional time, what movement
occurs? Isit purposeful? Do students know when they can
and when they cannot move around the classroom? When
transitions occur that require movement, do studentsmove
in apredetermined routine manner? Does any student
movement disrupt the class?

2.4 Doestheteacher continuously position him/her self to have
aview of all students? Doestheteacher routinely view the
entire class even when working with an individual or small
group? Doestheteacher monitor studentsduring
transitions?

22

23

24

routines. Posted rules
and routines and

observer documentation.

Printed rulesand
routines. Posted rules
and routines and

observer documentation.

Printed rulesand
procedures, posted rules
and proceduresand

observer documentation.

Printed rulesand
procedures, posted rules
and procedures, and

observer documentation.

administrativetasksinyour
classroom?

2.2 How do you manage student
verbal participation? Do
verbal participation
rules/routines change? How
do you expect studentsto
interact verbally in small

groups? Between groups?

2.3 How do you manage student
movement in your classroom?
How does student movement
differ during instruction and

non-instructional time?

2.4 How do you know when
studentsare and are not on
task? Do you have any spots
inyour classroom where
studentsare not visibleto you

at any time?




1. Management of Student Behavior (cont.)

Matrix of Data Sources - 4

TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

25 Teacher stopsinappropriate
behavior promptly and
consistently, yet maintains the
dignity of the student.

2.6 Teacher analyzesthe classroom
environment and makes
adjustment to support learning
and enhance social relationships.

25

26

Theteacher attends to infractions of rules and procedures
by informing the student(s) of the misdeed(s) and when
appropriate, calling attention to the specific violated rule
or procedure. Theteacher distinguishes between
inappropriate (but not disruptive) behavior and disruptive
behavior. Inappropriate behavior may be attended to by
using proximity or astern glare without an interruption in
the flow of the lesson. Disruptive behavior should be
attended to immediately, even at the expense of
instructional time. Are consequences for disruptive
behavior in place and effective? |sthe dignity of the
student maintained? Does the teacher consistently apply
his/her classroom management strategies? Isthe
classroom environment teacher controlled or do students
have some sense of responsibility for their behavior? Does
the teacher understand the differencesin fairness and
treating all students equally? Complement the teacher for
using practices that encourages appropriate behavior.

Wisdom says a successful teacher does not continueto do
what is not working for him/her. But to change what one
is doing without analyzing the situation might be equally
unfruitful. Does the classroom environment support
learning and enhance social relationships? Does a positive
feeling tone exist between the teacher and the students?
Does a positive feeling tone exist between students? Can
the teacher describe his/her classroom management routine
and procedures, and how to manage disruptive behavior?
Can he/she assess what is effective and ineffective? Does
the teacher make adjustments to their classroom
management strategies based on his/her assessment?

25

26

L og that the teacher
might keep on student
discipline,
documentation of
disciplineaction(s)
taken, notesto parents,
notes from parents,
documentation for
exceptional children
placement, teacher
reflections, and observer
documentation.

Log that the teacher
might keep on student
discipline,
documentation of
disciplineaction(s)
taken, notesto parents,
notes from parents,
parent and student survey
results, documentation
for exceptional children,
teacher reflections, and
observer documentation.

2.5 How doyoudistinguish
between non-disruptive but
inappropriate behavior and
disruptive behavior? How do
you attend to each? What
consequencesdo you apply in
your classroom? Do they
work? What doyoudoto
encourage appropriate
behavior? How do you
encourage studentsto be
responsible for their own
behavior: How do you handle
disruptive behavior of your
exceptional children? Do you
treat al studentsfairly? Do
you treat all studentsequally?

2.6 What disciplinerelated
information do you keep in
your classroom and how do
you use that information?
Have you made adjustments
in your classroom
management strategies?

What were they? How did

they work? How would you
describe your consistency in
applying your classroom
management strategies?




I nstructional Presentation

Matrix of Data Sources -5

TPAI-REVISED

Observation |ssues

Documentation

Typical Questionsfor

Sour ces Conferences
3.1 Teacher linksinstructional 3.1 Didtheteacher useareview or an activity to help students | 3.1 Lessonplanandobserver | 3.1 Whatdidyoudotohelp
activitiesto prior learning. to relate what they already know to the new learning? documentation. students connect what they
already know to the new
learning?
3.2 Teacher understandsthecentral 3.2 Istoday’slesson part of alarger unit or aunit within 3.2 Lesson/unit plans,
concepts, tools of inquiry, and itself? Did theteacher present the new learningin a curriculum guides, 3.2 Whatisuniqueto your
structuresof thediscipline(s) heor manner that allowed the student to engage and make pacing guides, textbooks, subject areaasadiscipline
sheteaches and creates|earning meaning of the new information, to extend, refine, printed materials used by and how do you makeit
activities that make these aspects of mani pul ate the information to add richnessto its meaning, students, and observer understandableand
subject matter understandabl e and and did theteacher allow the student to demonstratetheir documentation. meaningful to your
meaningful for students. new |learning by using it in some meaningful task? How students? What wasthe
did the structure of the disciplineinfluencethelesson, i.e. central concept that you
problem solving in math, the scientific processin science, were working on today?
and process writing in language arts? How does today’ s lesson fit
inrelation to yesterday’s
lesson and tomorrow’ s
3.3 Teacher speaksfluently 3.3 Observer documentation. lesson? What did you doto
and precisely. 3.3 Istheteacher’ spronunciation clear and understandable? maketoday’ s learning
Doestheteacher appropriately usethe vocabulary of the understandableand
discipline? Istheteacher precisein presenting new meaningful? What will you
information, in explanations, and in use of relevant continue with tomorrow?
examples? Doestheteacher talk at alevel understandable How will the students
to students? Doestheteacher ramble? Are students’ demonstratethat they have
guestionsevidence of their understanding or confusion? command of the concept?
3.4 Teacher providesrelevant examples

and demonstrationsto illustrate
conceptsand skills.

34

Doesthe example/demonstration help to clarify the
concept and increase students’ understanding? Arethe
numbers of examples adequate but not overwhelming?
Arethe examples properly sequenced (with increasing
degrees of difficulty asin math?) Doesthe teacher
conduct the demonstration, allow studentsto conduct the
demonstration, or both?

34

Lesson plan, teaching
materialssuch as
transparenciesand
charts, itemsused in the
demonstration, student
materials and observer
documentation

3.4 How and why were the
examples and
demonstration(s) chosen?
Didthe
examples/demonstration(s)
accomplish theresultsyou
had expected? What did
you do next and why?




[11. Instructional Presentation (cont.)

Matrix of Data Sources - 6

TPAI-REVISED

Observation Issues

Documentation
Sour ces

Typical Questionsfor
Conferences

3.5 Teacher assigns tasks and asks

3.6

3.7

appropriate levels of questionsthat
students handlewith a high rate of
success.

Teacher conducts the lesson or
instructional activity at abrisk pace,
slowing presentations when
necessary for student understanding
but avoiding unnecessary
slowdowns.

Teacher makes transitions between
lessons and between instructional
activitieswithin lessons effectively
and smoothly.

35

36

3.7

Wasthe task assignment clear to students? Wastask
assignment differentiated according to students’ abilities?
If groupswereformed, were they heterogeneously or
homogeneously grouped? Why?

Did theteacher’ s questions match the student outcomes
expected, i.e. factual questionsif studentsareto learn
facts, and application, synthesisor evaluative questionsif
students are expected to meaningfully usethe
information? Areresponse opportunitiesdistributedina
manner that the teacher could assess the learning of al
students?

Was the |earning outcome achievable for all students and
werethey successful ? If not, what percent were
successful? How did the teacher know the success rate of
students?

New materialsare usually presented more in-depth and at
aslower pace. Review materialsare usually presented at a
faster pace. Theteacher should constantly check students’
understanding and adjust their pace accordingly.

Effective and smooth transitions within lessons savetime
and minimize loss of information in the students
processing memory. There should be aminimum of
distraction time. Clear and firm directions make students
aware of what isexpected. Saving time between lessonsis
not as critical unlessthereisalearning bridge to be made
from lesson to lesson

3.5 Lesson plan, prepared
questions, students’
work, student
assessments, and
observer documentation.

3.6 Observer documentation.

3.7 Lessonplan, observer
documentation.

3.5 What isyour gage of
student success? Wereall
students successful and how
do you know? How doyou
select the questionsthat you
will ask? How do you
select studentsto whom you
will direct your questions?
How do you match your
questionswith your
expected student outcomes?

Doyou differentiatein
assigning studentstasks?
How? How do you form
groupsfor task work?
Why?

3.6 How effectivewereyouin

pacing thislesson?

3.7 How doyou manage
transitionsin your

classroom?




[11. Instructional Presentation (cont.)
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TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

3.8 Teacher makes sure that assignment

isclear.

3.9 Theteacher createsinstructional

opportunities that are adapted to
diverse learners.

3.10 Theteacher usesinstructional

strategies that encourage the
development of critical thinking,

problem solving, and performance

skills.

3.8

3.9

Y oung children can follow only one or two-step directions
at atime. Older students might handle up to five step
directions. To assurethat studentsfollow the directions,
multi-step directions are best written.

Another strategy to make sure studentsunderstand isto
ask astudent to repeat what they areto do. Evidence that
directionswere not clear or that the teacher did not have
all students attention iswhen students ask the teacher to
repeat the directions after they areto have started their
work.

A teacher with high student expectation believesthat all
students can learn. Every class should have alevel of
learning expected of all students. More ablelearners
should be challenged with higher expectations. The
guestionsthat the teacher asks, and thein-class and out-of -
classwork should reflect the higher expectations.

Some group work will be homogeneous and other will be
heterogeneous.

3.10 Lessons generally fall into one of three categories: 1)

factual information—vocabulary key to understanding the
conceptsto belearned, 2) extending and refining—
engaging in activities such as comparing/contrasting,
categorizing, etc. that allows students to refine their
understanding of the factual information, and 3)
meaningful use—using the factual information
authentically in problem solving, in aperformance, etc.
Each of these different categoriesrequired different
teaching strategies. 'Y ou must ask doestheteaching
strategy match the expected |earner outcome.

When students understand content/concept they can
analyze, generalize, find examples of, and use
content/conceptsto create new information

3.8 Lesson plan, observer
documentation.

3.9 Lessonplan (with
differentiation), students’
work assignments and
assessments (with
differentiation), | EPs,
observer documentation.

3.10 Lesson plan, teaching
materials, student work,
observer documentation.

3.8 How well do students’
understand and follow
through onyour
assignment?

3.9 How do you accommodate
your most able and |east
ablelearner? How doyou
decide when to group
heterogeneously and
homogeneoudly?

How do you incorporate
any |EPinto your lesson
plan?

3.10 How did you select the
teaching strategy(ies) used
during the lesson?

Why? Didit/they
accomplishwhat you
expected them to
accomplish?

What other teaching
strategiesdid

you consider using?
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[11. Instructional Presentation (cont.)

TPAI-REVISED Observation |ssues Documentation Typical Questionsfor
Sour ces Conferences
3.11 Theteacher usestechnology to 3.11 Technology is defined as the entire body of methods and 3.11 Lesson plan, teaching 3.11 How did you incorporate
support instruction. material s used to achieve an objective. Be cognizant that materials, student work, theuse of technology into

technologiesin addition to computers might be used. observer documentation. thelesson? Why?
Whatever the method or material, they aretoolsto achieve Wasit successful? How do
an objective. Teachers should use every opportunity to you know? Didyou
incorporate technology into their lessonsto make the consider other
|esson moreinteresting to the students and to give them technologies?

the opportunitiesto learn to use these technologiesin their
everyday lives. Thesetechnologiescan be used to
introduce new material's, extend and refine the new
learning, and in the meaningful use of the new learning.
Availability of technologies should be considered.

3.12 Theteacher encourages studentsto 3.12 Teaching a student to fish is better than feeding him/her 3.12 Lesson plan; teaching 3.12 What doyou doto

be engaged in and responsible for for life. To accept full responsibility the student must materialsincluding encourageyour

their own learning. know what isthelearning outcome expected of him/her; |earning outcomes, students to be responsible?
what activitiesthey areto engage in and how; how he/she processes, How isit working? What
isto assess and record their progress; how they should assessment and adjustmentshaveyou
self-evaluate and will be evaluated by theteacher. When evaluation rubrics, &tc.; made? How are students
students areinvolved in their own goal setting and when student work including responding?
thereisflexibility in how to accomplish the goal, students goal setting, self-
reach ahigher level of responsibility. Thisprocess assessmentsand
requiresthe highest level of preparation, organization and progress records,
management that might be practiced by ateacher. evaluations, etc.,

observer documentation.




V.

Instructional Monitoring

Matrix of Data Sources -9

TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

41

4.2

4.3

4.4

Teacher maintains clear,
firm, and reasonable work
standards and due dates.

Teacher circulatesto check
all students' performance.

Teacher routinely usesoral,
written, and other work
productsto evaluate the
effects of instructional
activitiesand to check
student progress.

Teacher poses questions
clearly and one at atime.

41

4.2

43

4.4

Areexpectations of quality of work and quality of
participation evident? Isan expectation of turningin
work evident? Does the teacher assign and maintain due
datesfor completed assignments? Doesthe teacher hold
the students accountable? Are standards and due dates
reasonable?

Doestheteacher move around the class stopping at each
student station to accurately assess each student’ swork?
Do not confuse circulation for behavior management with
circulating to check student performance. Do some
students engage the teacher, preventing him/her from
assessing thework of all students? Are studentsraising
their handsfor help and how doesthe teacher respond?

Doestheteacher ask questionsto check for
understanding? How does he/she distribute response
opportunities? Doestheteacher check for student
understanding in away to check the progress of all
students? Does the teacher assign independent written
work and check thework of each student? Arethere
other types of work products/projects/
demonstrations/performancesthat theteacher usesto
check for student understanding and meaningful use?

Doesthe questioning technique used by the teacher
enhance students’ learning? If multiple questionsare
asked in a continuous sequence, are they purposeful and
effective? Do students understand the teacher’s
questions? Isthe quantity of questions and sequencing of
questions appropriate?

41

42

43

4.4

Lesson plans, student
work, assignments,
schedul es, and observer
documentation.

Observer
documentation.

Lesson plans, students’
independent work,
student projects,
products, performance,
demonstrations, student
portfolios, observer
documentation.

L esson plans, observer
documentation.

41

4.2

4.3

How have you communicated your
expectations about quality of work
and due datesto your students? How
have your students responded to your
expectations? Do you make
exceptions? When? Why?

How do you check students’
independent work? Do you feel the
need to see each student’ swork?
How do you respond if a student
raiseshis/her hand? If several
students have raised hands? Do you
alow studentsto assist each other?

How do you check students’
progress during alesson? How
do you know if all studentsare
learning? How do you check
students' progress from lesson to
lesson when you are working
toward a concept or meaningful
use outcome? What' sthe
difference between assessment and
evaluation? How are they alike?
Do you eval uate students’
progress?

4.4 How doyou usequestionsto

promote |earning in your classroom?
Do you prepareyour questionswhen
planning your lesson? How do you
determineif your questionisclear to
astudent vs. the student not knowing
thecorrect answer?
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V. Instructional Monitoring (cont.)

TPAI-REVISED Observation Issues Documentation Typical Questionsfor
Sour ces Conferences
4.5 Teacher uses student 4.5 When the teacher checksfor understanding and it is 4.5 Teacher reflections, 4.4 How do you know that alessonistoo
responsesto adjust teaching obviousthat all of the students know most of the answers, observer easy or too difficult? How do you
asnecessary. or can do independent work, doesthe teacher adjust the documentation. know when afew students are not
lesson? If it isobviousthat many of the students do not understanding what you are teaching
know the answers or cannot do independent work, does and how do you accommodate them?

the teacher adjust the lesson? If students appear confused

by their questions or responses, does the teacher adjust the
lesson?

10




V. Instructional Feedback
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TPAI-REVISED Observation Issues Documentation Typical Questionsfor
Sour ces Conferences
5.1 Teacher providesfeedback 5.1 Thispracticegenerally refersto typesof in-classwork 5.1 Observer 5.1 How do you give feedback to students
on the correctness or other than oral responsesusedin 5.3. Thiscould be documentation and onin-classwork? When studentsare
incorrectness of in-class practicework during class, small group work, teacher reflections. having problems, how do you assist
work to encourage student presentations, or demonstrations. Thispracticeisoften them?
growth. associated with practice 4.2, giving feedback asthe
teacher circulates.
5.2 How do you check out-of-classwork?
5.2 Teacher regularly provides 5.2 Out-of-cla;swork generaly is_homework that i_s p_racti_ce How do you hold students
prompt feedback on out-of- of the previous days' work. If it wasworth assigning, it 5.2 Lessonplan, students’ accountable for out-of-class work?
class work. should be worth checking to determine if the students work, observer How is checking homework and
have mastered the work (excluding parent assistance.) documentation, and project work alike/different?
There are methods of checking work other than the teacher reflections.
teacher checking each paper individually. The primary
issues are: doesthe teacher know that the students have a
degree of mastery of the previous dayslearning and are
they ready for today’ s learning? Larger projects,
especially those that require the review of written 5.3 When do you feel it isappropriate to
materials, will taketimeto review beyond classtime. affirm a correct response and move
on, andwhendoyoufed itis
53 Teacher affirmsacorrect oral | 5-3 Donotover interpret thispractice. Thispracticehasto 5.3 Observer appropriate to expand the response by
response appropriately and dowithtimeand pacing. Therearetimesto affirmand documentation and your or the student’ selaboration?
MOVes on. moveon, and thereistimeto ask for or give elaboration. teacher reflections.
It isateacher judgement.
5.4 Teacher providessustaining 5.4 Thereisabelief that when astudent has missed the 5.4 Observer 5.4 When astudent isunableto answer

feedback after an incorrect
response by probing,
repeating the question, giving
aclue, or alowing more
time.

answer to aquestion, the student is so focused that that is
a“teachable moment.” Itisreally ateacher judgement
moment. If the teacher believesthat repeating the
guestion, probing or giving clueswill lead the student to
the correct answer—it is ateachable moment. If in doubt
the teacher should give assistance. If theteacher believes
that the student who missed the question will be unableto
generate the correct response, the issue then ishow to
|essen the embarrassment, and be most helpful to other
students. There are several techniques such as having the
student call upon afriend or the teacher can providethe
answer.

documentation and
teacher reflections.

your question, how do you know
when it isappropriate to probe or
providecluestothestudent vs. calling
on another student? What techniques
do you useto movetheincorrectly
answered question to another student
or providethe answer yourself?

11




V.

Instructional Feedback
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TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

5.5

Theteacher uses knowledge
of effectiveverbal and non-
verbal communication
techniquesto foster active
inquiry, collaboration, and
supportive interaction in the
classroom.

5.5 Thephrase“learning community” isembedded in this

practice. Theteacher’sdemeanor creates the classroom

environment. Brain research supports a classroom
environment where students are encouraged to think for
themselves and think as a part of agroup. Thisismore
likely to occur in asupportive and interactive
environment. The support is between teacher and
students and between students. Right and wrong answers
arelessimportant than learning. The goal iseveryone
learning and is not focused on competition between
students.

Look for the structure of the class and types of activitiesin

Which students are engaged. Whilethe classwill look
less structured, atype of structured freedomwill exist. A

Teacher must be more organized in this environment than
in adirected lesson environment. Be cautious that you do
not assumethat alot of loosely structured activities that
lead to nowhere are described as a*“ community of
learners.”

5.5 Lessonplan, teaching
materials, students
work, students’
projects, students’
portfolios, observers
documentation, and
teacher reflections.

5.5 How would you describe the
learning environment in
your classroom? What verbal and
non-verbal skillsdoyou useto create
that environment? How do you
encourage studentsto usetheir new
learning in meaningful ways? How
have you used inquiry as astrategy
for student learning?




VI. Facilitating Instruction
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TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

6.1 Teacher haslong- and
short-term instructional
plansthat are compatible
with school and district
curricular goal's, the school
improvement plan, the NC
Standard Course of Study,
thediverse needs of
students and the
community, and linked to
other disciplinesand
practice.

6.1 All of the practicesin Function 3, Instructional

Presentation are planned in Function 6. Good
presentations begin with good planning.

Planning includes an understanding of thediverselevels
and needs of students and the communitiesfrom which
they come. Planning also includes curriculum integration
with other disciplinesand practice.

This practiceis multi-dimensional. Thefirst part focuses
on short and long term planning, and the second part
focuses on meeting the diverse needs of student within
that planning process. Theteacher should beableto
discuss how the lesson to be taught fitsinto alarger unit,
and further discuss how the unit fitsinto the entire
curriculum. Isacurriculum guide and pacing guide
availableto the teacher? Isfollowing either or both
mandatory? Doesthe teacher understand the relationship
of the curriculum materialsto the NC Standard Course of
Study?

Use of curriculum materialsis often defined in the school
improvement plan. Istheteacher aware of and following
the requirements of the school improvement plan?

Are curriculum expectationsfor students defined and
described aslearning outcomesfor students? Arethey
given at the beginning of alesson, unit, or areall
expectations given at the beginning of theyear? Do
students see the short and long-range picture? If students
areto set goalsand be responsible, they need to know of
these expectations.

Doesthe school/system require teachersto use astandard
lesson-planning format? Isthere evidencethat the
teacher has aroutine procedure for instructional
planning?Isthere evidence of curriculum integration with
other disciplinesand practice?

6.1 Curriculum guides, pacing

guides, SCS, school
improvement plan, lesson
plan, unit plan, |EPs,
student interest surveys,
learning stylessurveys,
parent surveys, teacher
reflections, and observer
documentation. IGP, Pre-
conferenceinterview, and
Post Conference.

6.1 How does what you know about your

students and the communities from
which they come influence your
unit/lesson planning? How
do you incorporate the interest
and needs of studentsinto
your unit/lesson planning?
How do you connect the SCS,
school improvement plan,
curriculum and pacing guide
into your unit/lesson
planning? How do you
integrate the curriculum? How
doyou incorporate IEPsinto
your unit/lesson planning?
How do you inform students
of the learning outcome(s) that
you expect them to
accomplish? Do you identify
thelearning outcomesto
students at the beginning of
the lesson? Unit? or Course?
Do you give students' learning
outcomes in advance so that
students can plan short and
long range?

13
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VI. Facilitating Instruction (cont.)
TPAI-REVISED Observation |ssues Documentation Typical Questionsfor
Sour ces Conferences
6.2 Teacher usesdiagnostic 6.2 Thecomplexity of thispracticeisincreased by the 6.2 Lesson plans, student 6.2 How doyou know that each of your
information obtained from addition of social and physical development to the more data/profiles, teacher logs studentsisachieving the desired
tests and other formal and traditional intellectual assessment and evaluation. Also, about students, student learning outcomes? How do you
informal assessment theterms assessment and eval uation should be clarified. assessments, student tests, assesstheir learning? How do you
proceduresto evaluateand Assessment involvesthe collection of datato give student progress charts, keep arecord of their progress?
ensure the continuous formative information about the students’ progress grade book, learning What responsibility do they have for
intellectual, social, and toward alearning outcome (or outcomes.) Evaluation outcomesidentified and keeping arecord of their progress?
physical development of the involves a summative judgement and usually rating of the defined for students, How do you useinformation about
learner. students’ learning outcomes against adefined expectation rubrics, teacher your students' progressin
(grading.) reflections, and observer instructional planning? How do you
documentation. plan for the different levelsand
Diagnostic information can come from teacher Pre-conference interview, needs? What social and physical
observations, in-class and out-of-class work, tests, SGl. development needs do you consider
projects, demonstrations, presentations, etc. The focal and how do you incorporate them
issuein this practiceis: hasthe teacher identified what into your planning?
students are to know, be ableto do, and to belike; and, is
the teacher using thisinformation for all studentsin
planning instruction?
6.3 Teacher maintainsaccurate | 6.3 This practicetieswith practice 6.2 and looks at therecord | 6.3 Report cards, teacher 6.3 How do you maintain records of
records to document keeping and grading processes. Records can be electronic folderson students, students’ progress?
student performance. or print. Recordsinclude report cards, running records, criterion assessments,
criterion assessments, student files kept by the teacher, running records, teacher
etc. Record keeping should be thorough and adequate, reflections, and observer
but not massive and not overly time consuming. documentation.
Preferably, records should be availableto each student.
6.4 Teacher understandshow 6.4 Thispracticeisan extension of practice6.1. It focuseson 6.4 How doyouidentify thelearning

studentslearn and develop
and plansappropriate
instructional activities
for diverse student needs
and different levels of
difficulty.

the teacher’ sunderstanding of how studentslearn (styles),
and how students develop. It further looks at how the
teacher differentiatesinstruction to accommodate the
diverse needs of each student.

styles of students? How do you
incorporate learning stylesinto
instructional planning? How do you
differentiate to meet the diverse
needs of your students?
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VI. Facilitating Instruction (cont.)

Matrix of Data Sources - 15

TPAI-REVISED

Observation |ssues

Documentation
Sour ces

Typical Questionsfor
Conferences

6.5 Teacher uses available
human and material
resourcesto support the
instructional program.

6.5 Doestheteacher appropriately use multipleforms of
print, media, and technological resources to enhance
learning and motivate students? Resources can be used
within and outside the classroom. Authentic use of
resources outside the classroom would be recognized in
thispractice.

Appropriate use of volunteer resource personswithin and
outside the classroom to enhance learning and motivating
studentsis equally important.

6.5 Lesson plan, volunteer
log, sample materials,
teacher reflections, and

observer documentation.

6.4 How do you incorporate print, media,

and technological resourcesinto your

|essons?

How do you incorporate volunteer

resource personsinto your lessons?

What human and material resources
do you/your students use outsidethe

classroom?
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VII. Communicating within the Educational Environment

Matrix of Data Sources - 16

TPAI-REVISED

Observation |ssues

Documentation Sour ces

Typical Questionsfor
Conferences

7.1 Teachertreatsall
studentsin afair and
equitable manner.

7.2 Teacher participatesin
the development of a
broad vision of the

school.

7.3 Teacher fosters
relationships with school
colleagues, parents, and
community agenciesto
support students’

learning and well-being.

7.1

7.2

7.3

This practice doesnot suggest treating all studentsthe
same. Other practices speak to the diversity of learners.
Treating studentsin afair and equitable manner includes
all aspects of the classroom; in discipline, in praise, in
opportunitiesto participate, in expectations, etc.
Classroom climate/atmosphere, social interactions,
students' self-esteem, and students' motivation can be
addressed inthispractice.

Theteacher participatesin the development of abroad
vision of what the school should be and aplanfor how
to get there by serving on his/her gradelevel team; and,
on the school level team when selected. They
participatein establishing goalsand setting prioritiesfor
implementing the school’ svision viathe School
Improvement Plan. Theteacher helpsto evaluatethe
progressof the school’ svision and goals.

Theteacher participatesin communicating the school’s
vision, goals, and prioritiesto appropriate
constituencies. Theteacher participatesin school-
community partnershipsaligned to school goals. The
teacher workswith othersto ensure aworking and
learning climate for all studentsthat is safe, secure, and
respectful of diversity. Theteacher linkswith

counsel ors, mediacoordinators, teachers of other
classes, professional sin community agencies, and others
in the community to support students’ learning and well-
being.

7.1

7.2

7.3

Lesson plan, disciplinelog,
student surveysdata, parent
survey data, teacher
reflections, and observer
documentation.

Teachers' 1og, School
organization charts, School
Improvement Plan, minutes
from meetings, teacher’s
calendar, samplenotesto
parents, teacher reflections
and observer documentation.

Teacher’slog, teacher’s
calendar, minutes of
meetings, correspondence,
sample notes to parents,
notes from parents and
others, school paper, news
paper clippings,
membership in civic groups
and church groups,
participation in school
organizations such as PTA,
teacher reflections, and
observer documentation.

7.1

7.2

7.3

How would you describe the climate,
thelearning, and social atmosphere
inyour classroom? Do you havea
systemto assurethat all students
have equal opportunitiesto
participate in your classroom? Do
you think that treating all students
equally isfair? What doesit mean to
treat studentsin afair and equitable
manner? How do you accomplishit?

How areyou involved in school
based planning? What isthe
relationship between the School
Improvement Plan and what you do
inyour classroom?

How would you describe your
relationship with your colleagues?
When and how do you interact with
them? When and how doyou
interact with parents of your
students? When and how do you
interact with other agencies? When
and how do you interact with others
in your community? How have your
interactionswith others benefited
you and your students? How have
you helped to make your school a
better palaceto learn and work?
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VIII. Performing Non-Instructional Duties

Matrix of Data Sources - 17

TPAI-REVISED

Observation |ssues

Documentation Sour ces

Typical Questionsfor
Conferences

8.1 Teacher carriesout non-
instructional dutiesas
assigned and/or ashe/she
perceivesthe need to ensure
student safety outsidethe
classroom.

8.2 Teacher adheresto
established laws, policies,
rules, and regulations.

8.3 Teacher followsaplanfor
professional development
and actively seeksout
opportunitiesto grow
professionally.

8.1

8.2

83

For aschool to function effectively and safely,
monitoring students outside the classroom must
occur; attendance must be taken, and money must be
collected; reports must be completed. When assigned
these and other non-instructional dutiesthe teacher
compl etes the assignments promptly and effectively.
No organization including schools can anticipate
every duty that must be covered. Teacherstakethe
initiative to act responsibly to perform dutiesthat
have not been assigned, but which are good for the
health, safety, and well-being of all in the school.

Laws, policies, rules, and regulations are required for
schoolsto operate efficiently, effectively, and safely.
Whileignoranceis no excuse for non-compliance, the
school does havetheresponsibility of informing the
teacher of laws, policies, rules, and regulations. The
teacher is responsible for reading, interpreting and
carrying out thelaws, policies, rules, and regulations.
The teacher should ask for clarification when he/she
hasaquestion.

Theteacher is areflective practitioner who
continually evaluatesthe effects of his/her choices
and actions and actively seeks out opportunitiesto
grow professionally. Theteacher draws upon relevant
theory and research to devel op personal theories of
practice. Theteacher participatesin professional
development aligned with the school improvement
plan. Theteacher understandsthat professional
development isnot an end-in-itself, but leadsto anew
instructional strategy being appropriately practicedin
the learning environment.

8.1 Teacher'scaendar, duty rosters,
memo from administrator,
teacher reflections, and observer
documentation.

8.2 Teacher's Handbook,
administrative memos,
correspondence to parents,
teacher’ slog, teacher’ s calendar,
sampleforms such asthose
having to do with medication for
students and permission slipsfor
picking up achild during school,
memosto parents, teacher’ slog,
teacher reflections, and observer
documentation.

8.3 Teacher’ sprofessional
development folder; IGP;
teacher’ s self assessment;
feedback from administrators
and peers; certificatesof
participation in training;
documentation of books,
articles, videos, and other
materials used for professional
growth; documentation of action
research; teacher reflections; and
observer documentation.

8.1 What non-instructional duties

have you been assigned and how
effective doyoufeel that you have
been in carrying out those duties?
Why isit important that all staff
members perform their non-
instructional dutiesasassigned?

8.2 How haveyou gone about

learning the laws, policies, rules,
and regulations of your school ?
Where do you go with aquestion?
Why isit important to know and
follow the laws, policies, rules
and regulations?

8.3 What goalsand strategieshave

youincluded in your IGPand
why? What did you determineto
be your short range and long
range goals and why? What does
being areflective practitioner
meantoyou?
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VIII. Performing Non-Instructional Duties

Matrix of Data Sources - 18

TPAI-REVISED

Observation Issues

Documentation Sour ces

Typical Questionsfor
Conferences

8.4

Teacher isareflective
practitioner who
continually evaluatesthe
effectsof hisor her
decisionsand actionson
students, parents, and other
professionalsin the
learning community.

8.4 The teacher reflects before alesson (planning), during
the lesson (in action), and after the lesson isfinished.
So reflection isan ongoing process. Theteacher uses
his/her planning, his/her classroom observations,
information about students, and research as sourcesfor
evaluating the outcomes of teaching and learning asa
basis for experimenting with, reflecting on and revising
practices. He/she does not continueto use practicesthat
do not work for him/her.

8.4 Lesson planning file showing
lessons over time, teacher’slog,
teacher's reflections, |GP and
observer documentation.

8.4 How do you know that

something you are doing
with your studentsisreally
working; achieving the
desired |learning outcomes?
How do you know when
something isreally not
working? How do you make
adjustments? Do you keep
documentation on your
adjustments? alog or
journa?
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